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ABSTRACT 

This report presents results of a questionnaire given 
to students involved in the competency-abased teacher education 
program of the Hamburg central schools and SUNY at Fredonia, The 
program involves (a) the teaching of methods courses on-site, and (b) 
providing an opportunity for interns to blend theory into practice 
during a full-year internship. A four-part questionnaire designed to 
gain insights into the reactions of interns and elicit their 
recommendations for change was sent to each student. The results of 
each section are examined separately in the report. Section 1 focuses'' 
on colleges attended, academic honors, Hamburg Teacher Education 
Research Center (TERC) information sources, interview schedules, 
employment leads, and interaction with placement center personnel. 
Section 2 presents intern reactions to the coordination of activities 
of intern relationships with cooperating teachers and college staff. 
Section 3 discusses intern reactions to TERC-related experiences. 
Section 4 summarizes participant comments. A chapter on intern 
employment opportunities, and appendixes concerning intern 
information, colleges attended, and employment status are included. 
(Author/JS) 
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Foreword 

llie fiajnburg Center Intern Pollow-up- -Second Year, has 
been one way of assessing tlie developnent o£ tlie Hamburg 
project. TJie inforination contained in this report provides 
a basis for comparing reactions of tTie first and second year 
target groups. 

Hie interest and recoimnendations of Dr. Daniel YL Mieeler, 
Coordinator of the project, the staff of the ilainburg Teaching 
Center, and the staff of the Teacher Education Research Center 
have been most helpful. 

Typing assistance in preparing the niaiiuscript was provided 
by Mrs* Marian Anderson, The investigators appreciate her 
efforts in helping to produce tiie report. 

llie investigators extend special recognition to the interns 
who completed the questionnaire, the employment card, made the 
effort to express their views, and offered concrete suggestions 
for furtlier de/elopment of the Center program- Without tiieir 
support, the study would not have been possible. 

I)r, Ronald E, Hull, Acting Director 
Teacher Education Researcli Center 
State University College 
Fredonia, New York 14063 
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Giapter 1 
introduction 

The HajTiburg Central Sdiools and State University College, 
Fredcnia, inaugiirated a Coii^etency-Based Teadaer Education 
program in the Fall of 1972* Uie program, whicli involved 
teaching of metliods courses on-site, provided an opportunity 
for interns to blend theory into practice during the full-year 
internship. 

A Steering Co?innittee comprised of admijiistrators and 
faculty representatives of the Hajiiburg Central Schools and 
representatives of College administration, Education Departments, 
and the Teaclier Education Researdi Center (TERC), has provided 
direction to the Center since it was organized. 

Hie first-year competency-based teacher education program 
involved 12 competency areas* For the second-year group of in- 
terns, the program was narrowed to focus on 5 major categories • 
This was rhe major change in the program, Othen\-ise, Dr* Daniel 
Wheeler, Coordinator of the Hamburg Center, adjninistered a 
comparable program for tlie 32 interns enrolled for the second 
year, 1974, 

Tliere were specific influences on the 1974 interns which 
gave them an advantage over the first year candidiites. For 
example, assessment and evaluation measures of the first yearns 
experience provided guidance in planning t}\e second year program; 
a summer worksliop which involved school and college personnel v/as 
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held to refiiie tl^e progiaia; the uiteiTis had u peer group 

(the 1973 interns) to contact for (^iscnssmg the background and 
procedures of the Hamburg Center project. 

A questioiinaire designed to gain insiglit into the reactions 
of iutenis and to elicit their recoinniendations for change was sent 
to tiie 1973 group. The 1974 interns who were traiiied in the 
Hainburg Center received a modified form of tlie instra;nent. Many 
items were identical; thus, interns' responses were compared on 
various points. 

Tl\e 1974 graduates completed the questionnaires during the 
last week of the academic year, fiie returns provided information 
about the strengtiis of the program and areas wtiich needed improve- 
ment. Personal opinions v^ere elicited throug^i the use of open-end 
iters. The employment section of the initial questionnaire was 
dropped completely fro-t^ tho lomat because of job-market conditions. 
Ml alternate plan was initiated to inform the investigators by 
retuiTiiiig a postcard fsee /vppendix B) wlien a position Wfis attained. 
By Noveiiibor, all but one quest iornaire had been returned. 

Tlie aforementioned studies have provided one part of a rather 
comprehensive evaluation of the program. Other aspects of the 
program are described by Bickneii ,ii)d others in separate reports. 

Hie students were given a;i opportixiity to respond to specific 
questions about tlieir experiences, to reflect upon the Center 
approacii to teacher preparation, and to ccTisncnt on employrr^nt pro- 
spects. The investigators tliink that the responses were honest and 
candid and that these data provided a valuable source of information 
with respect to the effectiveness of the Hamlwg Center project. 
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Chapter 2 
llie 1974 Study 

Tlxe questionnaire given to tlie 1974 interns was di\^ided into 
several sections. College related information was sought in tlie 
first part of tlie instrument while another segment concentrated 
on Center activities • iimployment -associated information, including 
job applications and interview compilations, was obtained. Open-end 
items were provided within specific areas. These personal comments 
are discussed as the final phase of the study (see Appendix A) . 

Section One: College Related Information 

The first section of the cpiestionnaire was designed to focus 
on colleges attended, academic minors, Hamburg Center informational 
sources, interview scliedules, en^Jloyment leads, and interaction with 
Placement Center personnel, A series of yes-no items and checklists 
were used in this section. 

College affiliation . In terms of college affiliation, the 1974 
interns were a great deal different from the 1973 interns. Of tlxe 
32 interns, 23 (72%) attended Fredonia for their entire college 
career, compared with 10 (ZB%) of the 26 interns from the previous 
year* ITiere was no 1974 intern who attended anotlier SUC unit as 
compared to 2 interns in 1973* There was also a decline from 9 in- 
terns in 1973 to 5 interns in 1974 who attended community colleges 
before enrolling at Fredonia, 

A decline was noted in the number of interns who previously 
attended private colleges (from 8 to 3), One 1974 intern attended 
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a foreign college, compared with jione the previous year. 

Appendix B, page 25, indicatc;s otlior colleges that interns 
had previously attended. Tiie 1974 interns were a very honio- 
geneous group in terms o£ college affiliation. (See Table 1). 

Table 1. Colleges Attended by Interns 



Type of College N=26 N=32 

1973 1974 

sue, Fredonia (4 years) 10 23 

sue, lAiits (other than Fredonia). 2 0 

Coraunity College 9 5 

Private College 8 3 

Foreign College 0 1 

Total 29* 32 



*The totals exceed the nuinl)er of respondents 
because of imiltiple responses. 

Academic nunors . As with tiie previous group of interns, a 
majority, 17 (551) of the 1974 group chose the social sciences. 
This total included 3 interns With dual minors involving social 
sciences in combination witli music, math, and French. 

English was diosen by 4 interns as a minor while 4 more cliose 
Spanish. Ihere were 2 interns who selected a math minor and one 
eadi who selected a minor in political science, French, science, 
and art. A dual minor of sociology and psychology was chosen by 
one intern. 



^^'•XjyE^lI'L^SioiL^yicei- Ihe 1974 interns used, to tJieir 
advantage, an information source not available to the previous 
group. VaU inforniation source was tJie 1973 Lntems. Tliere were 
7 of tiie iv)74 groui^ who claimed to have learned o£ Uie liuaburg 
Ceiiter by taikiiig to 1975 interns. 

Table 2 siiows all sources o£ information for both years and 
indicates the niTOber for each category. 

Table 2. Hamburg Center Information Sources 



1975 IntoiT^ N=26 1974 Interns 



N=32 



College Professor 1 College Professor 4 

Office of Field Experiences . 14 Office of Field Experiences . 9 

Friend or Classmate 9 College Student 12 

Consnunication Media 1 Communication Media 5 

Center Faailty 3 Center Faculty 0 

'^^"^"r jQ Previous Intern 7 

*28 *37 



*'rnc totals exceed the number of respondents because of multiple 
respon,sf.s. 

Included in the college-associated series of questions for the 
1974 ip.tci-ns were several items related to job applications and 
e!nplo>'mciit leads. 

Of tiie total group of 32 interns, 28 actively sought teaching 
einploN'ment . Table 3 contains a breakdown of the number of appli- 
cations compared with tlie number of students. 
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'laMe 3* J&iiplo>auent Applications 
(Out of 28 Mio Actively 
Sought Enrployment Teaching) 

Number of Applications Number of Interns 
for Employment 



i 


• 5 


4 


6 


- 10 


7 


11 


- 15 


6 


It) 


- 20 


2 


21 


- 25 


3 


26 


- 30 


4 


31 


- 35 


1 


3f) 


- 40 


0 


41 


- 45 


0 


40 


- 50 


2 


ove 


r 50 


1 


Tot a J 


550 


Total 28 



Average: 20 per intern 



An indicator of the ti^itness of the job market is the fact 
that, out of the 550 applications for employ-ment, only 40 applicants 
were i'^iterviewcd for jobs. Of tlie 28 interns vviio souglit employ- 
ment, the average number of int{3rviews per intern was 1,4, as 
coinpared with tiie average of 20 applications made, 

.'\nother i^em was particularly noticeable: eleven (39%) of 
the interns vote never called for intendews* Table 4 shows tlie 



number of interviews tliat eadi student obtained* 

Table 4. Nuniber o£ Pjnplc>'ment Interviews 
Obtained by 28 Interns 

N\i»nber o£ Interviews Number of Interns 



0 11 

1 7 

2 6 

3 1 

4 1 

5 ' 0 

6 1 

7 0 

8 1 



Placement s llie total group responded very positively to 
the questions pertaining to tlic support of the College placement 
office, lliere were 31 (97%) interns v4io registered at the 
placement office; and, of tliis total, 29 (90%) received employ- 
ment information from that source. 

In response to the item relating to receiving enployment 
infoimation from individioal professors, 4 of the 28 (141) interns 
indicated tliey had received assistance. 



Sect ion Two : Ce nter Coordination of Activities 

Reactions to t-he coordination of activities of intern 
relationships with cooperating teachers and with College staff 
were solicited through a series of yes -no items and one open-end 
question. Comparisons between the two groups of interns \fho 
coinpleted tiie student teaching experiences are made whenever 
feasible in this part of the report- 

Staff- Intern Relationships > This section focused on the 
relationships betu^een the interns and College staff and the in- 
terns and cooperating teachers. In answer to a series of yes or 
no items, many of the 1973 interns chose not to respond to tlie 
questions wiiile all of the 1974 interns replied to every item. 
Tiie item concerning sufficient feedback by cooperating teacliers 
was answered positively by 23 (72%) of the 1974 iiitems as compared 
with 17 (65^5) of the 1973 interns, 

Tnere were 25 (78%) of the 1974 interns who felt tliat there 
was adequate coordination of college courses and classroom assign- 
ments as compared with 13 (501) tlxe previous year. 

A very substaiitial change^ was noted in the responses to the 
question concerning sufficient indoctrination to the program prior 
to assuming teaching duties. A majority, 24 (75%) of the 1974 
intenis felt that there was sufficient indoctrination as coiipared 
to 8 (51%) of the 1973 mtems. 

Proper channels were available for discussion and alleviation 
of problems according to 28 (S8V} of the 1974 respondents. 

llie only question which showed a decline in positive response 
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concerned suffJciejit feedback by Collf^ge personnel. Tfiere were 
13 iSO%) interns, ouo-haJf of the 1973 group, v,-ho felt tliat they 
received sufficient feedback concemitig tiieir classroom activities, 
while 10 (3U) of the 1974 group felt that the feedback was 
adequate . 

Table S shovs a con?Darison of the 1973 and 1974 intern responses 
to Center coordination activities. 

Table 5. Center Coordination Categories with Comparisons 





1973- 


•1974 






1972-1973 




Yes " 


No 




Yes 


No No 
Response 

N ii N 1 


Sufficient feedback on 
classroom activities by 
college personnel. . . . 


10 31 


22 


69 


13 SO 


9 35 4 IS 


Sufficient feedback on 
classroom activities by 
cooperating teacliers . . 


25 72 


9 


28 


17 65 


5 20 4 15 



Proper diannels available 
for discussion and 
action on problems . . . 

Coordiiiation of college 
courses and classroom 
assignments 

Sufficient indoctrination 
to program prior to 
assuming teaching duties 



28 88 4 12 



25 '78 7 2: 



24 75 8 25 



17 65 4 15 S 20 



13 50 8 30 5 20 



8 31 12 46 



Open-end items followed questions about college courses and classroom 
activities. When asked for ideas on coordinatijig the major elements of 
the program, 19 (50V) interns were ready witli suggestions which ranged 
from statements that pointed up a communication lag (4 statements) to 
statements that pertained to methois (8 responses) . 
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oninients vAiidi focusec on methods courses are cliar actor i zed by 
thi response: 

More in5)leiDentation of method work in 
the classroon. This should be observed 
and evaluated by professors. 

A need for greater cooperation between the metliods professors 

and cooperating teachers was expressed by several ijntems. A connnent 

which conveyed this idea was: 

More coordination between cooperating 
teachers and metliods professors in 
addition to interns! More of a triangle. 

Section Three: Hamburg Center Information 

The questionnaire provided an opportunity for jjitems to reflect 
an Center experiences in regard to staff relations, educational 
opportunities, and tiie value of the Competency- Based Teacher Ldu- 
cation (CBTE) approadi. Responses were elicited through the use of 
a tJiree-point rating scale with ratings marked - UsiiaUy, Occasionally, 
or Seldom. Table 6, page 11, shows all sources of inforniation con- 
tained in the discussion vdiich follows. 

Tliere were four areas which received strong support by tlae 1974 
interns and v*iich showed increased approval as coinpared to the 1073 
group. In 1974 the provision for putting theory into practice was 
seen as very adequate by 75% of the group as contrasted to 54% in 
1973, There were 24 (75%) of the 1974 interns wf.o agreed tliat the 
CBTE program usually clarified perceptions of the scope and deptli of 
teaching as compared to 8 (31%) interns in tlie 1973 group* Botli 
years' respondents felt that tlie opportunity to work with tlitroc co- 
operating teachers served to increase the use of methods material in 

the classroom (69% in 1973 and 66% in 1974). Increased approval 
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Table 6. Categories of Center Experiences 



Statements Regarding Center Usually Occasionally Seldom No Response 
N I N ^ N % N / 

Center provision for putting 

theory into practice 24 75 8 25 0 0 

Use of methods material 
strengthened by working with 

three cooperating teachers. . 21 66 9 28 2 6 0 

Degree of opportunity for 
professional relationships 

with college professors ... 14 44 14 44 4 12 0 

Degree of application of 
academic minor to classroom 

situations 12 38 11 34 9 28 0 

Degree of incorporation of 
classroom situtions to 

method class discussions . . 15 47 13 41 4 12 0 

Degree to which involvement 
in Center approadi would 

be encouraged to others . . 27 84 3 10 2 6 0 

Degree to which CBTE 
clarified perception of 

scope and deptli of teaching. 24 75 7 22 1 3 0 

Degree of opportunities for 
individual conferences 

with college staff 13 41 IS 47 4 12 0 

Degree to which 2 student 
teaching situations in 
different schools would 

be endorsed 5 16 9 28 17 53 1 3 

Degree to \^ich 2 student 
teaching situations in 2 
different scliool systems 

would be endorsed 11 34 12 38 9 28 0 

Degree of preparation prior 
to beginning each teaching 

situation was adequate. . . 12 38 16 50 4 12 0 
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of tlie Center approacii was bho\<u by J7 [844) of Uie 1974 respondents 
who stated tiiat tliey would usually recomnend tJiis approad-i to oliiors 
vAxile in 1973, 18 (69%) of the total ntmiber of interns made thic 
recommendation. 

In 1974, 28 (881) of the interns felt there ivas opT'crtiuiity 
for professional relationships witli college profpssor.s witli responses 
evenly divided; 14 (441) checked "usiially*' and :inoLheT 14 interns 
(44'0 chocked ''occasionally." 

The degree of incorporation of cla.ssrooiu siLiiations into metlKvJs 
discussions was seen as adequate by tlie interns. RcsujIs showv^l; 
IS (47%) responded '^usually," and 13 (41%) responded ^^occasionaliy/^ 

Reactions of respondents to the opportunity for individual 
conferences with college staff was rated ^'usually** by 13 (4 TP of tJ\e 
group, wiiile 15 (47%) rated tliis area •'occasionally/' 

Preparation prior to beginning each teaching situati^^n had inixod 
reactions. Tliere were 12 (381) of the participants who stated tJiat 
it was ^'usually" adequate. Anotlier 16 (50^0 of t)io interns viewed 
it as ''occasionally'* adequate. 

There was support for having available two student teaching 
situations in different school systems by 38 r^'.)^.) of the interns in 
1973 and 23 (72%) in 1974. It Is noted tii^t ovc-r half {S3%) of the 
respondents for botli years saw tiiree student teach ir.g situations ii^ 
different schools as superior to two situations. 

Academic mLnors were 'Usuiiliy" felt to be useful by 12 (38'i3 of 
the 1974 intenis. Tliere were 11 (34^;.) of the resjvjudents who in- 
dicated that they used material from theii' academic mijior "occasional 
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Tliere were 9 (2S%) of tlae interns who **seldoin** applied material of 

academic mijiors in the classroom. 

In respoase to the open-ended question, '*Do you feel that a 

different intern Program would have been more beneficial to you?^', 

18 (56 ^p) of the 1974 group offered comments which supported the 

Center approach. Comments included: 

No, I wouldn't feel prepared to 
teach on my own after an eiglit- 
week experience. 

No, one year's experience is necessary 
for everyone, I personally feel the 
traditional semester is not enough. 

No, the one year experience v:as 
excellent and very necessary, I * 
think, in order for me to feel like 
a complete teaclier. 

FrOTu what I know of other prograjiis, I 
like the Fredonia-Ilamburg one best. 
Hie classroom tijne was very beneficial. 

There were 3 (9%) of the interns \A\o chose to make negative 

responses and no reasons were given. Qualifying statements of a 

constructive nature were made b> 11 (3SI) of the interns. Exanqples 

were: 

I would have benefitted from taking 
some education electives ~ Open 
Education, Literature, etc., but 
otherwise, no. 

I am pleased witli my experience. 
Tnere are still flaws to be dealt with, 
but I*d do it over again. 

No, tlie program itself has a terrific 
basis - if it was carried tlirough - too 
JittJe supervision and metlxods inter- 
action. Some cooperatii^g teachers did 
not understand their role. 
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Reasons for elect ijig the flainlv^rg Center for student teaching 

experiences were requested in anotlier open-end item* The responses 

fell into five major categories: (1) length of teaching experience, 

(2) expense factors, (3) inethods courses, (4) more beneficial 

program, and (5) the off-campus situation. The majority of resp':?nses 

(781) fell into the category on the length of the teaciiing experience* 

A sampling of intern reaction on this item follows: 

The idea of practice teaching for a full 
year intrigued me a great deal* I also 
like the idea of methods and practice 
teaching being combined witli botli being 
incorporated within the one year. 

The (1) amount of experience in teaching 
different levels (a possible edge in tlie 
job market), (2) I wanted to be part of 
an experimental problem and I tJiougjit it 
offered a lab. 

Typical of the reactions to metJiods courses taught on-site was 
this statement: 

The interrelating of metliods work and 
classroom experiences appealed to me. 
I felt I would be mucli more prepared to 
teach as a result of the program. 

In answer to the query, *Did the program live up to your 

expectations?", the respondents were most candid* A sample of 

critical feedback which 5 (15%) of the interns made is. 

I didn^t learn as much as I anticipated 
I would. I was often disappointed 
that the scliool personnel weren't niore 
receptive of the interns. 

Indicative of the 11 (341) responses wiiich contaitu^-d both 

positive and critical feedback was tliis statement: 
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Yes, cuxd then sorvo. I had not anricipated 
quite as inucli v^-ork but still found the 
experieiicc quite fuHiiiijig. 

It would be remiss not to incntion a recurring tliome tiiat 
ran through tlie coimnents of 17 (33%) of tlie inteins* It was a 
concern for tlie screening procedures in the selection of co- 
operating teachers and the preparation wliich they roreive^d prior 
to having an inteni assigned. Periiaps tJieir attitudes were 
higliiighted by the many denands of tne competency-based (jentei . 
But it was there! 

Section Four: Personal Comn^ints 

The final item on the 1974 que^l icru)aire sough c the i)ersonal 
comments of the interns. This provided the respondents v^iih an 
opportunity to express tliemselves without tlie restrictions of a 
forced response. Only one of tiie tlarty-r/w-o 1974 interns clicse not 
to express his views of \he Hamburg Center. Comments ranged from 
critical to praising* 

Critical comir.ents were given by 4 (131) of the intei^ns. One 
example was: 

More preparation should be given to 
cooperating teachers. Majiy do not 
know wliat is expected of an intern 
or what the competencies meaTi* , 

Combined positive and critical viewpoints were made by 7 {221} 

of tlie participants. One statement roads; 



We could have used soine time betu-ecn 
situations. I would have liked an 
opportunity to sit in on other 
classrooms and observe some of the 
other teac±iers and grades in the 
school. Some of tlie cooperating 
teachers should not really have 
interns, they are too busy, or not 
willing to devote tlie time and effort 
that an intern needs. On the whole, 
I tliink the program was great. 

Positive and/or constructive responses v^ere given by 20 
(b3v) of the interns. This comment is exemplary r 

This program has been a great experience 
"^or me. Everyone concerned has been 
terrific and quite helpful. The 
professors were aJl concerned and in- 
terested in helping as well as the 
cooperating teachers, on the v^ole, 
I liope this program will continue, 
witJi tlie same staff, since they have 
made this program. 
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Interr Dnployuent 
An o,-Ti.in\i,,,-..- section .vas' net included fhj modified in- 
strumtnt Jis ribu-.d to che J974 parti.ipcuits of tlw 

Hai:ibura C-uter pri)j.iu.a.. It did nol .cem appropriate to inrlude 
items of this nature bocav..se of the time factor (tW questionnaire 
was given t j tiio Litems in M^; -.Jiiie they .v.-ro i.till assigned to 
scliooisl ajrd the .xoi-oini^ picli're Ibudgeta:-)- probleri. »vithi:i 
sd.ool.s XKl the "^a,;;..:/ and dciDf^rK'" raccurc- tiie cea.-JiLng pr- 
fessionj . 

To obt.'^in tli.: iK.-.-ssarv cnij^^'^^iiMit iiu^crr:tt:oii, .lu luteins 
were asked to cor.pi a p.>stca.,' i.'i which basic quesriono w?re 
included (scq Appei Jj - C). Responses Ivicklcd i.. dowly. A s<n-ond 
appeal hy letter or tclc/i-.one was iiG^ensaty to secure a rrtnrT^ fron^ 
31 (y/'c'j tJtt; interns. 

A breakdovji oi 1 ho O'^tpLoYiv.ent pi(,rure for the 31 respondents 
revealed ti.ai tiicre were Luciiib vho d.id not l.ux for position-, 
and 1 unciergradna-e student ij; the grouip (:;" ^- :7). .^r 27 
H;..-bur^ rente, iotenis who apj liU for ro^l^ous, thcro rere 15 (5^^, 
wiio secmvd CvU-^im^ te3ri,-..p ,.o',xt^-... !c;ac]^ing-re]att.d role- 
were accept,. d h) .uiterr... vmlie - ntquirod otlier t>T'-s ef '.ii;io/iL2nt. 
l>.erc ..-ere . -.ci n setriod for -ubhututc-tead-.u work and 

another 2 wlic had tlvnr names -rubs^jtate-teadier iisvs -md 
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working at other jobs whidi would not interfere with a substitute- 
teadiing position i£ one should arise (see Figure 1). 

Figure 1. Fjnployment Pictirre of 1974 Interns in Hamburg Center 

CategoT>" of Employ ment Number of Interns 



Full-time teachers 


15 


Substitute -teacher lists (.only) 


3 


Teaclier- related einplo>'nent 


3 


Didn't apply* 


3 


Undergraduate 


1 


Other positions** 


6 


No response 


1 




32 



*Qne person who didn't apply received a position. 

**Two iiitems \A\o were on substitute lists held other jobs 
after school hours. One did not seek a teaching 
position. 

In considering full-time and substitute teachers in coinbination 
with teacher-related positions, there were 23 (85%) interns who 
were applying their educational background in their jobs. The 
Hamburg Center interns were generally successful in securing positions. 
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Ciiapter 4 
Reflections 

React ioiis of 1974 iutenis to tlie Center program in its second 
year of oi5e ration showod that considerable progress had been made. 
Positive responses regarding important areas o£ the program were 
significa-iily iiighcr. Of particular ijuportance was tlie increase in 
tlie nuiiiber of inteniS who fouiid the following to be true: tlie 
colTlIJete^cy-i^Hped program had clarified their perceptions of tlie 
scope and deptii of teaciiing; tlie opportunity for individual con- 
ferences and professional relationships was sufficient and valuable; 
tlie processes for solving problems worked satisfactorally ; and tlie 
coordination of course work and classrocmi experience was adequate. 

There was a substantial .Increase m the number of interns vrtio 
would encourage others to select the program. 

The qucstionr.aire brouglit out some strengtlis that had been 
built into the 'leadier Center during its second year and also gave 
constructive criticism whidi indicated a direction for growth and 
ijirprovcment in the future. Some areas tliat showed need for further 
consideration and gTO\ith are: orientation for eadi teaching 
situation; discussion of classroom problems and successes in seminars; 
and discubsion of duM- Intern and teacher- intern relationships and 
interactio:i. 

An intern summed up her reasons for entering the program and 
her reactions to it: 

■]9- 



I wanted a lot of classroom experience 
because I wasn't sure i£ I wanted to be 
a teacher. With more experience I felt 
the decision to enter the teadiing field 
would be put in a better perspective for 

me, and it was. I love teach uig! 

I derived a lot of satisfaction'^from tJiis 
program on a professional level . I feel 
very confident as a teacher and the 
program has helped me view teacliing ia a 
realistic perspective. 

After two years. and after 58 interns had completed the training, 
the program seems to be chaaiging and developing to fit the needs of 
future teachers. 
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Apperv-^ [cos 

CENTI'R PROJECT 
INTCRn QUflSTIONNAIRE 
iU74 

SOCIAL SEaJRITY NO. 

BIRTli DATE SEX 

DIRECTIONS: Please check (X) applicabJe items. 

C.A. 1. Was Fredonia tiie only college tliat you. attended? Yes No^ 

If not, what otlier college did you attend? 

2. Miat was your academic minor? 

3. I low did you originally hear about the Center approach? 

a) previous intern 

b) college student (other than intern) 

c) College professor 

d) Office of Field Experiences 

e) Communication media 

f) Center faculty 

4. Have you made application (s) for teaching position(s)? Yes No 

5. If so, how many? 

6. Hou many interviews have you had? 

7. Are you registered at tlie Placement Center in Fredonia? Yes No 

8- Have you received informarion about employment 

possibilities through tiie Placement Center of the Yes No 

College? 

9. Have you received information about employment 

possibilities from individual professors? Yes No 



10. Did you feel that you were oi^serv^ed and given 
sufiicient feedback on classroom activities by 
college personnel? Yes No^ 

11 • Did YOU feel that you were observed and given 
sufficient feedback on classroom activities by 
cooperating teachers? Yes No^ 

12. If a problem occurred, were proper channels 

available for discussion and action? Yes No^ 

13. V/ere the schedules of college courses and 

classroom assignments coordinated? Yes^ No^ 

14. \Sl\at ideas do you have for coordination of 
activities? (see 12 and 13 above) 



15. Was indoctrination to tlie program, prior to 

assuming teaching duties, sufficient? Yes No_ 

DIiyECTIONS: Please circle the number of the rating scale whicli 
most nearly, in your opinion, applies to the 
following statements: 

1 - usually 

2 - occasional J.y 

3 - seldom 

16. Tlie Center provided opportunities to put "theory** 

into practice. , 12 3 

17. Working witli 3 cooperating teachers strengthened 

the opportunity to apply '^metliods^* course material . 12 3 

18. College staff were available for individual 

conferences. 12 3 

19. There were opportunities for professional 

relationships with College professors 12 3 
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20* I was able to apply material from my academic 

minor to classroom situations, 12 3 

21* I was able to incorporate classroom situations 

with discussions during methods classes. 12 3 

22. I would encourage other students to become 

involved in a Center approacli, 1 2 h 

23. It would be more beneficial tc have two 
student teacliing situations in different .schools 
of the same system for a total of one yearns 

experience. 12 3 

24. It would be more beneficial to have two student 
teaching situations in different scl^ool systems 

for a total of one year's experience. 12 3 

25. Preparation prior to beginning each teaching 

situation was adequate. 12 3 

26. 'Ilie competency -based program clarified my 

perceptions of the scope and depth of teacliing. 12 3 

27 • Do you feel that a different intern program 
would have been more beneficial to you? 



28. For what reasons did you choose tlae Hamburg Project? 
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29. Did the prograiT* live ui> to your expectations? 



30- Tliis space is reserved for your persona] coiiimeiits. 



Please indicate an address viieix) you may be readied in late fall. 



Tliank you! 
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Appe ndix B 

Colleges, other than Fredoni;:. Hr.tejxlcd by interns 

Private 

(1) 
(1) 

)vtonroe (2 J 

SullivtiJi County (.Ij 



University of hrie County 
CopcnJuigcn (1 ^ 

Jaii}e5to\m 



Concordia 
LeMo>Tie 



(1) 
0} 



Universily of SoutiieiTi 
Florida (ij 



ii7n;loyii)t.^ni isiCoiTiatiou request vhiJi was presented on a self- 
addressed, po>.tcard. 



liovie Address ^ 

ilTi^.^*£I?L Data: 

Number of appH car ions filed: 

Sd^ool 

iteparlment Store 

Business OiTjco 

Biisiness 

(bi\s tract ion 



'rosition Accepted: Place 

Date 



Allied Services 
Other 
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